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Abstract 
The pedagogical relationship – the relationship between teacher/ formator, on the one hand, and student, on the other hand – is 
built through communication, that is through the transfer of information/ knowledge and cultural content. The relationship 
between teacher and student is one of social distance generated especially by the cultural differences existing between the 
protagonists. The efficiency of communication, on which the success of the pedagogical relationship relies, is conditioned by the 
reconstruction of a common culture to both protagonists. Therefore, we aim to highlight communication strategies that help both 
the teacher and the student build a common cultural background during their oral communication. In this respect, we shall present 
and analyse the language strategies used by the teacher/ formator as a sender in order to weigh their contribution to the creation 
of a common cultural background. The language strategies as generators of the common cultural background are essential but 
they have to be supported by other complementary activities that have the same purpose.  
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1. Introduction 
It is well known the fact that social distance is defined by the type of relationship existing between the protagonists 
of a verbal exchange, while adequate development of communication, seen as a process of sending and receiving the 
information, requires the existence of a relational balance. Social distance between the interlocutors, delineated 
according to their status, with frequent interpellations and cultural discrepancy between them, may have different 
degrees of intensification; it may be diminished or, on the contrary, it may be more pronounced. The context of 
educational communication, which we propose to study, is characterised by the existence of a distant relationship 
between the interlocutors: the sender – the teacher – is the one who owns the information (knowledge) that should 
be sent to the receiver – the student. The amplification of the social distance has a negative influence on the 
relationship between the interlocutors, a fact that, during the given communication situation, results in blocking the 
knowledge transfer between the sender and the receiver.  
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2. The description of the communication situation in educational context   
The sender is situated on a superior position conferred by his/her status and by the ownership of information. 
He/she enjoys a legitimacy that recommends him/her as an authority capable to enunciate and send the message.  
The sender’s superior position on the cognitive level consolidates the social distance between him/her and his/her 
receiver, a situation that indicates the suppression of affection. The sender’s authority, manifested in this particular 
situation by verbal and non-verbal behaviour (aggressiveness, pressure, a certain frequency of interpellation and 
regularity of verbal exchange) would generate a power relationship, which does not help the interlocutors in 
reaching of the aim of communication. The sender’s superior status would thus lend an autistic feature to 
communication, with the inexistence of the feedback and, finally, the process of new knowledge transfer fails. The 
sender’s legitimacy in relation to the aim of communication (transmission of new knowledge) proves to be 
insufficient if addressability of the communication, which is meant to facilitate the reception of message content 
(new knowledge), does not function properly. Addressability implies that the sender should build the message in 
agreement with his/her perception of the receiver, so that the latter might be able to apprehend and understand the 
message.  
3. The analysis of the communication situation in educational context  
Our hypothesis is the following: within the specific situation of the educational system, the sender’s cognitive 
superiority should be compensated by introducing an affective component to communication with a view to 
achieving the balance of the relationship between the interlocutors and implicitly the success of the communication 
process based on the transfer of new knowledge. The introduction of the affective dimension needs to be understood 
as a regulation of the circulation of affections, rather than an emotionalization of the relationship, where 
communication would no longer be in tune with the context in which it takes place (Ph. Meirieu, 2010: 199). We 
consider that, in the given communication situation, marked by great social distance between the interlocutors, due 
to the cognitive superiority of the sender, the addressability functions and allows adequate reception of the 
information in situations where the message is built based on certain strategies with direct impact on the 
relationship. Building the message according to certain verbal strategies, and using non-verbal strategies aimed at 
the emotional dimension, which should regulate the circulation of affections, make it possible for the relational 
balance to be achieved so that the transmission, and especially the adequate reception of knowledge, could be 
facilitated. Therefore, we propose to identify those regulating/compensating strategies that aim at maintaining the 
balance of the relationship and to analyse the way they function in order to build a successful pedagogical 
relationship.  
3.1. The identification of the sources for the imbalance of the pedagogical relationship   
We note that there are two sources for the intensification of the social distance in an educational communication 
context, both of them determining the imbalance of the relationship between the interlocutors:  
Cognitive gap 
Cultural gap 
The former appears when the sender, situated on a superior position from the cognitive point of view, creates 
verbal and non-verbal messages that reflect his/her authority status and implicitly the power relationship of the type 
It is so because I say so; you will do exactly as I say because I am more powerful. The same category includes 
components determining the annihilation of the receiver so that he/she is not allowed to express his/her own opinion 
(he/she is either ignored or advised: First document yourself, then we shall talk about it.) or other components 
implying the message I know everything, you know nothing! Such formulations and behaviours do nothing else than 
amplify the distance between the protagonists, instituting communication barriers where the receiver is blocked 
from the communication point of view. We may speak here of the annihilation of the receiver’s role as respondent – 
and as possible source of statements. In other words, the sender, using either authority arguments (verbal or 
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nonverbal) or violent language abates the receiver’s right to be a sender in his/her turn, with everything that such a 
right entails. While taking into consideration the context in which the exchange of communication takes place, one 
may find out that, in the education field, the stake in communication is the successful transmission of knowledge 
and not the establishment of the sender’s status.  
3.2. Strategies  for the re-blance of the pedagogical relationship 
In this specific context, there should be a feedback on the part of the receiver, an information flow involving the 
receiver, otherwise communication is deemed to failure. Therefore, we consider that it is within the sender’s 
prerogatives to secure a spontaneous regularity of the verbal exchange in order to achieve the success of the 
communication process. 
3.2.1. Strategies  for compensating  the cognitive gap  
This is possible by using certain regulating strategies, which have the role of compensating the cognitive 
difference between the protagonists. By using these strategies to build the message, the sender places his/her 
superior position on the cognitive level in subsidiary and makes room for the circulation of the affective flow, which 
re-balances the relationship and makes the information transfer achievable.  
For example, we shall mention some of these strategies:  
- Strategies of verbal sympathy (of the type I am sorry to hear/ find out that…, What a pity that…) or non-verbal 
sympathy (smiles, touching) 
- Strategies of indirect language when formulating an indirect speech act, such as a piece of advice or an order. 
(For instance, when someone advices using a direct speech act such as: I advise you this fact emphasizes the 
sender’s superior status and places the receiver in difficulty concerning the answer. On the other hand, when using 
an indirect speech act such as wouldn’t it be better to…, couldn’t you…, what about…, the focus is shifted from the 
sender to the receiver, offering the latter the possibility to give an answer). 
- Hypothetical strategies, used in situations where the receiver is induced an obligation, is given advice, or an 
order, etc. for example: if I were you, if I were to do so… (L. Frenţiu, 2000: 120) 
- Interrogative strategies, whose importance is pointed out especially in expressing disagreement (direct 
expression of disagreement may deteriorate the relationship, while phrases such as Don’t you rather think that …, I 
do not see how …, Do you really think that…mitigate the interlocutors’ opposed beliefs and opinions.) 
- Strategies of impersonalization of the message, consisting in the use of impersonal phrases (it is good to…, it is 
recommended that…, it is adequate to…, one should…) so that a superior instance is invoked or appeal is made to 
the system of conventions that govern interpersonal relationships. In this way, the sender’s superiority is diminished 
since he/she appears only as an individual who voices the regulations in force and who is not their initiator. 
All these strategies aim at lessening the sender’s position of superiority. Some of them are carried out by shifting 
the emphasis from the sender to the receiver. Substitutions of the direct expressions of order, advice, request or 
disagreement (I advise you, you are wrong, do not make noise, etc.) with phrases such as: wouldn’t it be better…? 
what about…?...couldn’t you…? result in situating the receiver in the centre of the message.  He is the one who 
should make a decision or take action, not as mere executioner of an order or of a request but because of his own 
decision. With the help of these strategies, the receiver gets the false impression that he is the entity who makes 
decisions and acts accordingly. Other strategies, generating an impersonal message, place the sender in the shade: 
You cannot behave in this way is perceived by the receiver like an almost friendly piece of advice compared to I do 
not admit such behaviour which points out the sender’s authority and superiority. 
It is important to specify that the use of the above-mentioned strategies does not exclude the presence of social 
distance. In fact, such thing is not desirable. One should not ignore the fact that the communication in an educational 
situation takes place within an institutional frame, so it is a formal context where neither the teacher/trainer nor the 
student is situated on equality positions. As sender of new knowledge, the teacher/trainer’s role is to guide the 
student inside the cognitive register; therefore, his superiority is necessary. What we want to emphasize is the fact 
that the discussed verbal and non-verbal behaviour strategies, without eliminating the social distance between the 
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protagonists of the verbal exchange, contribute to the development of a relationship, which is meant to favour the 
achievement of the aim of communication, namely, the successful transmission of new knowledge.   
 
3.2.2. Strategies  for compensating the cultural gap 
The second type of gap, the cultural one, refers to cultural differences that can be found both in the verbal and 
non-verbal behaviour of the actors ( the way they express themselves, sit down, walk, etc.) and are susceptible of 
having negative consequences on their relationship and implicitly on the educational process. For example, control 
of eye contact may be included here. It has been stated that looking straight into the teacher’s eyes constitutes a 
behaviour that should be tempered, since at the upper limit, it means insolence, while at the lower limit, it may 
suggest hypocrisy. (Ph. Meirieu, 2010: 200). From this perspective, building up a mutual cultural background 
represents an essential role in the educational communication situation. In the interaction in focus, the interlocutors 
belong to different social groups, each with its own system of cultural reference, a fact that leads to the 
intensification of social distance. Therefore, in order to re-establish the relational balance and to allow an optimal 
transfer of knowledge, the interlocutors need to share certain significances, a system of symbols, a social field of 
structures and practices, in a word, a mutual culture as reference system of the social group constituted within the 
frame of an educational institution where the interlocutors belong. In this sense, we consider that the sender is able 
to induce the receiver the idea of belonging to the same social group. Thus, we signal two possibilities of 
accomplishing the mutual cultural background, namely the language and the action.  
By language, more exactly by applying certain discourse strategies, the sender urges the receiver to report to the 
same system of cultural reference. Here are some of the strategies that define a mutual territory: 
a). Pronominal gliding – replacing the 2nd person singular or plural (you) with the 1st person plural (we) indicates 
the association of the sender with the receiver. (We are here to learn instead of You are here to learn reveals the 
intention of the sender to include himself into the same group as the receiver, which results in the diminution of the 
distance between them). 
b). Strategies of positive politeness (C. Kerbrat-Orecchioni, 1992), which introduce the affective component and 
which, without making the relationship an affective one, give it symmetry; among them we must mention expressing 
the sender’s interest in the receiver (You must be very tired. We shall take a break), avoiding direct expression of 
disagreement by adversative phrases (yes, but…), manipulating presuppositions (You want us to take a break, don’t 
you?/ You want to tell me something, don’t you?). 
c) Strategies of emphasizing cooperation: 
- Formulations that indicate the use of non – assessing feedback – when a student is dissatisfied with the weak 
results of his learning, it is preferable that the teacher should transmit a non – assessing feedback, which could help 
the student realize why he obtained a weak result, instead of using an assessing one. Thus, the teacher might say, for 
example, that the particular result is the consequence of the fact that the student was not attentive in class. Contrary 
to the assessing feedback, whose role is to emphasize the teacher’s superiority and the his/her distance from the 
student, the non – assessing feedback allows the circulation of the affective flow, since it manifests itself in 
successive questions with the aim of gathering more information on the interlocutor’s affective mood. 
- Sender’s statements or presuppositions on the receiver’s needs and problems: I know that you want…., too. 
Then, don’t you think that you should…? 
- Expressing optimism: I hope that this will not happen again/ I hope that you will realize this situation cannot 
continue and that you will start studying… 
Action as a means of creating a common cultural background refers to both partners’ organizing and participating 
in various activities, sports or cultural events (trips, support for a football team, directing a theatrical 
performance).The positive effect of extracurricular activities on the students’ performance in the education process 
is well known. In such contexts, another communication situation is shaped, having the same protagonists, but 
characterised by another aim and another background. Both the teacher and the student preserve their statuses, but 
their intentions and their stakes change in the newly created situation. This time, the concerns of both parties focus 
on the successful accomplishment of the respective activity (their team should win the competition; the performance 
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should be successful, etc.), while the transfer of new knowledge – i.e. the aim of didactic communicative situation 
stricto sensu - is left on a secondary level. Without being totally annulled, transmission and assimilation of new 
knowledge leave room for a relationship because in such circumstances the teachers and students make common 
cause in achieving the proposed aim, they become a team, guiding themselves according to a common system of 
values, norms, representations, thus owning a shared cultural background. 
 
As an example of this aspect, we should point out the insertion in the primary school syllabus (grades I-IV) of a 
week entitled The Week Otherwise, when the students engage in a series of activities, different from the didactic 
ones, such as trips, watching theatrical performances, operas, sports competitions. By means of these activities, the 
teacher-student relationship is consolidated because of the fact that they spend some time together, outside the 
institutional frame (school) and act in real life situations, while the students assimilate new knowledge. 
4. Conclusion 
Communication in the educational process is characterised by a relationship between teacher/trainer on the one 
hand, and the student, on the other hand, which is deeply affected by social distance. The latter is legitimate so long 
as communication is based on successful transmission of new knowledge (a fact that imposes the unequal 
positioning of the protagonists): the sender – teacher, the owner of new knowledge and of the authority position and 
the receiver – the student, who must be guided inside the cognitive register. Nevertheless, the social distance could 
be deepened, underlining the sender’s superiority, a fact that might lead to the failure of the relationship and, 
implicitly, to obstruction of communication. Considering that the introduction of the emotional component is 
susceptible of compensating the sender’s superiority and of adjusting the relationship between the interlocutors, we 
have pointed out certain verbal and nonverbal strategies relative to the affect, whose application does not result in 
the annihilation of social distance by making the relationship more affective. On the contrary, they adjust the 
circulation of affections, necessary in order to establish a relationship that should allow communication. In these 
circumstances, the information flow develops naturally, and the transmission and assimilation of new knowledge is 
facilitated and made more efficient, which entitles us to agree with Ph. Meirieu’s statement according to which the 
relationship between teacher/trainer and student is asymmetric from the cognitive point of view, but symmetric in 
what concerns the affect (2010: 198). 
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